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Aims: 

The aim of effective feedback and marking is to directly impact on children’s progress. At Langwith 
Bassett Junior Academy we believe the most effective means of doing this is to give clear verbal or 
written feedback. We believe it is important to create consistency in standards of presentation across 
the academy and to motivate each individual to present their work in the best possible way. 
                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                  
As well as directly impacting on progress, effective feedback and marking also informs other readers, 
parents and colleagues of the support and guidance a child has received. This is useful when making 
accurate judgments on attainment and progress. 
 
Principles that guide our approach to feedback and marking 
 

• Be manageable for the teaching team and accessible for children. 

• Give praise and recognition for achievement and clear strategies for improvement. 

• Allow specific time for children to receive, reflect and respond to marking. This may be verbal 
or written where appropriate. 

• Respond to individual learning needs taking opportunities to mark with the child where 
appropriate. 

• Use consistent codes through school. 

• Ultimately be seen by children, parents and staff as a supportive, positive step to learning. 
 
Marking Protocol: 
 
All practitioners should be consistent in their marking as detailed below. 
 
Live marking and verbal feedback will be the priority as research shows this has most impact with 
younger children. It is more immediate and relevant for the child and supports teacher workload.  
A letter V will be used to indicate where a verbal discussion has taken place. The impact may be noted 
through pupil editing or later development but the verbal discussion will not be annotated. 
 
All pieces of written work should be marked, (with at least a tick) to show the teacher/adult has 
acknowledged, read or responded to it. 
 
Children should not be expected to respond to feedback for every piece of work, this should be as and 
when appropriate with the intention that it should always impact on progress. 
 
Subject Specific Marking and Response to Feedback Protocol 
 
Writing 

• All work should be marked underneath the child’s writing. 

• Feedback and marking must highlight 
o Where the child has met or exceeded the learning intention. 
o Common errors or omissions from previously taught content. These must be corrected 

so as to challenge misconceptions and ensure the development of good habits. 
o Developmental improvements or next steps to ensure progress towards new or recent 

learning Intentions.  

• Corrected errors, next steps and improvements should be made appropriately at the first 
opportunity by the child. 



o In KS1 these should be undertaken with an adult. All adults should have consistently 
high expectations of children when enforcing previous content and addressing next 
steps. 

o In KS2 opportunity should be given for children to regularly edit and improve their own 
work and carry out peer editing, prior to the writing being marked by the teacher. In 
Y3/4 this will be a supported process involving a focus of simple peer editing. In Y5/6 
this may be focus on a wider, more challenging range of writing conventions as 
appropriate 

• Where a piece of independent work is marked, which can be used for evidence against an 
objective in line with the Government expected standards, this should be initialed by the 
marker with the date it was marked and the assessed level noted at the top corner of the page. 

• Handwriting practice at an appropriate level will take place at least weekly in FS – Y4 and be 
continued in Y5-6 where pupil handwriting and presentation require additional support. 

 
Mathematics: 
 

• All work should be marked and this must relate directly to the learning objective. 

• Feedback and Marking should state ‘next steps’ and incorporate support, scaffold and stretch 
where appropriate. 

 
Key Stage One: Live marking will take place wherever possible and response should always be 
undertaken with an adult, to ensure quality, either at the start of the day or during TA/Teacher 
supported time in the afternoons or within lessons. 
 
Key Stage Two: Live marking should take place within the lesson to ensure errors are highlighted and 
misconceptions challenged in a timely manner. Children should always respond to any further feedback 
and marking, where appropriate, at the start of each maths lesson  
 
Other Curriculum Areas 

• All work should be marked with at least a tick. 
 
Presentation 
 
All English and mathematics books should have a ‘Presentation Checklist’ and a ‘Marking Key’ stuck 
onto the front page. (See appendices) 
 
Subject Specific Presentation Protocol 
 
English 
 

• All teachers should mark in blue pen and all support staff in green pen. 

• Children should edit and respond to feedback and marking using purple pen. 

• In Key Stage 1 the date and learning Intention for the session will be stuck into children’s books. 

• In Key Stage 2 the children will write the date and learning Intention into their books, as detailed 
in the Presentation Checklist. 

• Where appropriate, SEND children in Key Stage 2 will write the date themselves, but will stick 
the learning objective in. 



• Worksheets must be kept to a minimum and not stuck in books unnecessarily. Where papers 
are stuck in books they must be trimmed to fit without overhang.  

 
Mathematics 
 

• Key Stage 1 pupils will have a ‘Steps to Learning’ grid at the top of the page with the date and 
learning Intention. This will be broken down into Bronze Silver and Gold to show progressive 
steps. 

• Key Stage 2 children will write the number date, as detailed in the Presentation Checklist and 
the Learning Intention for the session 

• All teachers should mark in blue pen and support staff in green pen. 

• Worksheets must be kept to a minimum and not stuck in books unnecessarily. Where papers 
are stuck in books they must be trimmed to fit without overhang.  
 
 

 
Appendices 
 

• Key Stage One Presentation Checklist 

• Key Stage Two Presentation Checklist 

• Marking key 

• Non negotiables for writing  

• Phonics overview 

• Spelling list Y1/2 

• Spelling list Y3/4 

• Spelling list Y5/6 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Key Stage 2 Presentation Checklist English  
• Use a sharp pencil or school handwriting pen 
• Write the date in full on the left, starting at 

the margin  
• Write the learning objective on the next line 
• Underline the date using a ruler 
• Start writing at the margin 
• Miss a line between paragraphs 
• Cross out mistakes neatly with a ruler 

 
 
 
 
 
 

 

Key Stage 2 Presentation Checklist Mathematics 
• Use a sharp pencil 

• Write the number date on the left 

• Underline the date with a ruler 

• Write numbers in squares – 1 digit per 

square 

• Space your workout neatly 

• Cross out mistakes neatly with a ruler 

 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
Langwith Bassett Marking Key for English and 
Mathematics 

✓  achieved                                      
V      verbal feedback given 
W   working towards                    
“…….” comments from the child  
S   supported work                             
I   independent work                             
E   extension work                      
G   group work                                    
P   paired work  
C   child asked to check and correct          
    next steps 

 

 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
Langwith Bassett Marking Key for EYFS and KS1 
 

“…….” Comments or speech from the child 
V       Verbal feedback given 
S       Supported work 
I       Independent work 
C       Child asked to check and correct 
previously taught content ie 

• capital letters, 
• full stops, 
• letter formation, 
• tricky words, 
• number formation 

 
 

 
 
 
 
 
 



Non – Negotiables for pupils written work 
 
These statements are the previously taught material for each year group that the vast majority of pupils must use in their work. This table shows features that should already 
be in place by the beginning of each year group for marking purposes. Errors in these must be highlighted as part of the feedback and marking process, and pupils must 
make the appropriate corrections.  
Next steps in feedback and marking should focus on new learning outlined in the Learning Intentions.  
 

 Writing  SPAG 

Year1  
(Year 1) 

• Write simple phrases that can be read by others. 

• Begin to form letters correctly 

• Spell sounds represented by known graphemes 

• Use finger spaces  

• Begin to use full stops 

• Say the sound for each letter of the alphabet. 

• Demonstrate sound blending to read words and begin to use this 
in writing  

Year 2 
(Year 1 content) 

• Begin to use capital letters and full stops accurately 

• Form letters correctly 

• Clear spaces between words 

• Spell words using taught phonemes 

• Use –es or –s for plurals 

• Use –ing, -ed,-er,-est where no change to root word is needed 

• Correctly use “and” 

• Use capitals for names and I  

Year 3 
(Year 2 content) 
 

• Use verbs consistently in the correct tense 

• Form letters correct size in relation to each other. 

• Begin to use correct joins. 

• Use spacing between words that reflects the size of the letters. 

• Use capital letters, full stops, question marks, exclamation marks, 
apostrophes and commas 

• Selecting many of the correct graphemes in spelling 

• Spell common exception words 

• Use apostrophe for contraction and possession 

• Use –ment,-full, -less, -ly, -ness 

• Use subordination (when if that because) and coordination (or 
and but) 

Year 4 
(Year 3/4 
content) 

• Correctly use diagonal and horizontal joins  

• Ensure ascenders and descenders do not touch. 

• Use pronouns accurately 

• Begin to use paragraphs around a theme 

• Spell most common exception words English appendix year3/4 

• Use possessive apostrophe for plurals. 

• Correct use of a or an 

• Use of standard verb inflections ie we were rather than we was 

• Begin to use inverted commas for direct speech  

• Proof read for spelling errors 

Year 5 
(Year 4 content) 

• Correctly use diagonal and horizontal joins and know when 
letters are best left un-joined. 

• Use parallel and equidistant down strokes and ensure ascenders 
and descenders do not touch. 

• Use pronouns accurately 

• Use paragraphs around a theme 

• Spell majority of common exception words English appendix 
year3/4 

• Use possessive apostrophe for plurals. 

• Correct use of a or an 

• Use of standard verb inflections ie we were rather than we was 

• Begin to use inverted commas for direct speech  

• Proof read for spelling errors 

Year 6 
(Year 5 content) 

• Write legibly fluently and with increasing speed. 

• Proposing and using changes to vocabulary grammar and 
punctuation to clarify meaning  

• Ensure consistent use of tenses 

• Ensure subject verb agreement  

• Proof read for spelling and punctuation errors 

• Spell majority of common exception words English appendix year 
5/6 

• Spell using silent letters 

• Use correct homophones 

• Use-ate, -ise, -ify 

• Use de-, dis-, mis-, over-, re-, 



 
 

 
In Y2 all pupils revise phases up to F5 as necessary and undertake phase 6 which is more SPAG 
and spelling rule based.  
 
 
 

 Phonics Phase  Phonics Sounds 

F
S
1
 Phase 1  Pre-reading  

F
S
2
 

Phase 2a Phase 2 – s,a, t, p, i, n, m, d, o, g, o, l 

Phase 2b All Phase 2 – s, a, t, p, I, n, m, d, o, g, c, ck, e, u, r, h, 

b, f, f, l, ll, ss 

Phase 3a Phase 3 – j, v, w, x, y, z, zz, qu, ch, sh, ng, ing  

Phase 3b  Phase 3 - j, v, w, x, y, z, zz, qu, ch, sh, ng, th 

Phase 3c Phase 3 -  ai, ee, igh, oa, oo, ar, er, ur, ir 

Phase 3d Phase 3 – or ow oi ear air ure  

F
S
2
 a

n
d
 R

e
v
is

io
n
 Y

1
 Phase 4a Phase 4 – Initial blends 

st, tr, dr, gr, cr, br, fr, bl, fl, gl, pl, cl, sl, sp, sm, shr, str, 

thr, tw, sk 

Phase 4b Phase 4 – final blends  

nd, mp, nt, nk, ft, sk, lt, lp, nch 

Teach ‘wh’ 

Phase 4c  Consolidation of phase 4 

Y
1
  

Phase 5a a (as ai), e (as ee), o (as oa), i (as igh), u (as ue) 

 

Phase 5b a-e, e-e, i-e, o-e, u-e, soft c, g (giant) , y (as ee), y (as 

igh) 

Phase 5c ay, ea (ee), oe/ow, ie, oy, ea (e), ou (ow), ey (ee) 

Phase 5d au, aw, ue (blue), ew (new), ph, zh (s) 

Phase 5e alternate ie (ee), a as o (wand, watch, swan, squash), 

ch as sh (chef), ch as sc (school), ou as u (could), ou as 

oh (shoulder), ou as oo (soup) 

Phase 5f Alternative sounds 

(see Phonics overview) 



 



 

 
 
 
 
 
 
 
 
 
 
 
 
 



 

 


